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Section 1

Introduction
■ About this Resource
This resource is designed to be used with Te Takanga o te Wā – Māori History: Guidelines for Years 
1–8. It explores how concepts of whakapapa, tūrangawaewae, mana motuhake, kaitiakitanga and 
whanaungatanga are woven into the history of Kāwhia Harbour and Napier Inner Harbour. The 
resource considers why these concepts are important and includes teaching and learning ideas 
that develop understandings about these concepts.

■ About the Student Books
Both Kāwhia Harbour and Napier Inner Harbour are historical accounts by Māori from those areas. 
The books provide insight to a time when Māori were the first people living on the land. They share 
stories of ancestors, important places and significant landmarks of the harbour and include accounts 
of the first encounters between Māori and Pākehā. By engaging with the books students will gain 
an understanding of the connection Māori have to places such as harbours and waterways and why 
they are significant to Māori. They will also develop an understanding of how the cultural interaction 
between Māori and Pākehā not only impacted those areas, but was wide-spread, influencing change 
in both cultures and the history of Aotearoa, New Zealand.

■ Te Takanga o te Wā – Māori History: Guidelines for Years 1–8
The study of Māori history meets the aspirations of The New Zealand Curriculum – in particular, 
the curriculum principles of the Treaty of Waitangi, inclusion, and cultural diversity, and the core 
curriculum values. It allows us to understand what makes Aotearoa New Zealand distinctive and 
unique.1 

Te Takanga o te Wā – Māori History: Guidelines for Years 1–8 is a framework that uses the concepts  
of whakapapa, tūrangawaewae, mana motuhake, kaitiakitanga and whanaungatanga to connect  
with Māori history. It has been designed to support teachers to incorporate Māori history into their 
learning programme.

Kāwhia Harbour
Kāwhia Moana

&

Napier Inner Harbour
Te Whanganui-a-Orotū

&

1. Ministry of Education (2015). Te Takanga o te Wā – Māori History: Guidelines for Years 1–8. 
CORE Education. http://maorihistory.tki.org.nz/.
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Introduction

Pā were settlements that were fortified with palisades and defensive terraces. They were usually 
built on hills close to water and important food sources.

Pepeha are oral expressions that describe a person’s connection to a particular area, place or 
ancestor.

Rangatira means chief. Rangatira were leaders of hapū and held authority on behalf of their 
sub-tribes. 

■ Using the Student Books
As you work through Kāwhia Harbour or Napier Inner Harbour with your students you will notice the 
following features in each book:

• English phonetics of Māori words and phrases

• Panels with critical thinking questions 

• Glossary of Māori words and concepts.

The phonetics approach uses a combination of sounds and words familiar to English language 
speakers to spell Māori words or phrases. The intention of this approach is to encourage correct 
pronunciation of te reo Māori. See the examples below: 

Hawaiki (Hah-why-key) Ahuriri (Ah-who-ree-ree)  
Heretaunga (He-re-tow-ngah)

Question panels have been included to support self-directed learning and encourage critical 
engagement with the text. The panels appear at the bottom of each page and can be used to guide 
group reading sessions or independent reading. Many of the questions also prompt further research.

A glossary of Māori words and concepts has also been included to support understanding as many of 
the concepts may be unfamiliar to the students.

Be creative
How can you use 
this information?

Search and share
Find out more about 
this place and from 
another perspective.

Share your view
What is your opinion of the 
events that took place during 
this time? Do you agree with 
the actions and the outcomes?
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Introduction

■ Pronunciation Guide for Māori Words and Phrases

To help with the pronunciation of Māori words that appear in both student books, audio examples 
have been provided for each word and pepeha. Double click the word or pepeha to hear audio.

Glossary of Words
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Section 1

Pepeha

Pepeha

Waiata

Waiata

■ Pronunciation Guide for Māori Words and Phrases
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Section 1Section 2

Planning
This section provides a planning approach to incorporate Kāwhia Harbour and Napier Inner 
Harbour into your learning programme. It includes a teacher planning outline as well as 
a suggested social inquiry approach to building conceptual understandings associated 
with the key concepts of whakapapa, tūrangawaewae, mana motuhake, kaitiakitanga and 
whanaungatanga. These key concepts frame the Learning Experiences section. This approach 
to planning is only a suggestion and should be tailored to suit your learning programme and 
the needs of your students and community.

Achievement Objectives 
Students will gain knowledge, skills and 
experience to:

• understand how people view and use places 
differently (L3)

• understand how cultural interaction impacts 
cultures and societies (L5)

• understand how the ideas and actions of 
people in the past have had a significant 
impact on people’s lives (L5). 

Conceptual Understandings
Māori and other ethnic groups express a sense 
of belonging to particular places in different 
ways.

The cultural values and beliefs of Māori and 
other ethnic groups contribute to how they view 
and use places.

Interaction between Māori and Pākehā changed 
how places were used, impacted on both their 
cultures and has influenced how New Zealand 
is today. 

Key Concepts
Whakapapa

Tūrangawaewae

Mana Motuhake

Kaitiakitanga 

Whanaungatanga

Key Competencies
The suggested learning experiences support the 
development of:

• relating to others, through considering other 
people’s viewpoints and the reasons for their 
actions

• participating and contributing, through 
students considering their own culture and 
the idea of belonging

• thinking, as students consider varying 
values and responses made by people and 
groups, evaluate findings, and pose possible 
solutions in a critical and informed manner.

Values
The suggested learning experiences could be 
used to: 

• explore with empathy the values of others

• analyse the values that actions are based 
upon

• discuss disagreements that arise from 
differences in values and negotiate solutions

• make ethical decisions and act on them.

Cross Curricular Links
The suggested learning experiences can easily 
link with achievement objectives in a range of 
learning areas as outlined below: 

• English

• Te Reo Māori in English-medium

• The Arts – Drama

• Māori History.

■ Teacher Planning Outline
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Focus of learning Key concepts Building conceptual understandings

Finding out information

Developed through

Considering responses 
and decisions

Exploring values 
and perspectives
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So what?

Now what?

Place and Environment Series: 
Kāwhia Harbour or  
Napier Inner Harbour.

Whakapapa

Tūrangawaewae

Mana Motuhake

Kaitiakitanga

Whanaungatanga 
Māori and other ethnic groups express a 
sense of belonging to particular places 
in different ways.

The cultural values and beliefs of Māori 
and other ethnic groups contribute to 
how they view and use places.

Interaction between Māori and 
Pākehā changed how places were 
used, impacted both cultures and has 
influenced how New Zealand is today.

What is the history of this harbour?

What do whakapapa, tūrangawaewae, 
mana motuhake, kaitiakitanga and 
whanaungatanga mean?

What were the differences in views 
surrounding this harbour? What were the 
consequences of these different views?

What is my family history? 

What is the history of my local area or 
my tūrangawaewae/significant place?

What actions have been 
taken to preserve the history 
of this place? What were the 
outcomes of these actions?

What actions were taken to 
preserve cultural heritage 
and identity? What were 
the motives? What were the 
outcomes of these actions?

Identify ways in which past and 
present cultural interaction has 
influenced the development of 
New Zealand society.

How have the decisions, 
actions and responses of 
people in the past influenced 
my family history? Or the 
history of my local area? 

Why are places significant to 
individuals, cultures or nations?

How does whakapapa, tūrangawaewae, 
mana motuhake, kaitiakitanga and 
whanaungatanga influence how Māori 
view and value places, environments, 
cultural heritage and identity?

What values and beliefs influence how 
I view places and environments and my 
cultural heritage and identity?

What are the positive and negative 
consequences of cultural interaction 
between Māori and Pākehā? How has 
that impacted on all New Zealanders?

Why is it important for us to consider the key concepts of 
whakapapa, tūrangawaewae, mana motuhake, kaitiakitanga 
and whanaungatanga when exploring places and environments 
and historical events?

What else do I need to learn about the key concepts?

What more do I need to learn about the history of those harbours, 
the history of my local area or other historical events in Aotearoa?

What have I learnt about the history 
of these places? Do I understand the 
different perspectives of this history? 

How does whakapapa, tūrangawaewae, 
mana motuhake, kaitiakitanga and 

whanaungatanga relate to each other?

What have I learnt about my family 
history or the history of  

my local area? 

Reflecting  
and evaluating

Planning

To find out more about the social inquiry 
approach, visit Social Sciences Online, 
http://ssol.tki.org.nz.

■ A Social Inquiry Approach
One way to explore the history of Kāwhia Harbour and Napier Inner Harbour and the key concepts woven into that history is 
through a social inquiry approach. The example below provides a range of focus questions designed to guide exploration. 
The example questions also extend on or align to the questions that appear throughout the student books. Alternatively, you 
may wish to co-construct the questions with the students, or allow them to develop their own with your support.
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Section 3

Whakapapa

Mana Motuhake

Tūrangawaewae

Kaitiakitanga

Whanaungatanga

Learning Experiences
■ Learning Experiences Outline

This section contains a number of suggested learning experiences built around the key 
concepts of whakapapa, tūrangawaewae, mana motuhake, kaitiakitanga and whanaungatanga. 
The learning experiences suggest ways in which, by linking to the social inquiry process, 
students can develop conceptual understandings related to these key concepts. These ways 
are expressed through five key learning activities as outlined below:

You can choose appropriate learning experiences that can be adapted and incorporated into existing 
programmes, and are relevant to the needs of your students and communities.

1

2

3

4

5

Activating Prior Knowledge
A foundation of knowledge is 
established in preparation for learning 
about the key concept.

Introducing the Concept 
Connections to prior knowledge are 
identified.

Exploring the Concept 
Conceptual understanding is 
developed in the context of Kāwhia 
Harbour and Napier Inner Harbour.

Applying the Concept 
Conceptual understanding is applied 
in a personal context.

Reflection, Evaluation 
and Next Steps 
Reflections and evaluations of key 
understandings are shared and the 
next focus of learning identified.

■ Key Concepts ■ Key Learning Activities

Back to contents
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Section 3

Whakapapa
Through knowing our past we gain a deeper understanding of our place in the present and an 
insight for potential pathways for the future. Whakapapa connects us to our past through the 
generations that came before us. It traces lineages back through time and captures shared 
family histories and cultural histories to provide us with a sense of how we fit in the larger 
historical picture. Through knowledge of whakapapa we preserve the past for future generations.

1 
Family Tree 
For this activity students will brainstorm everything they know about the concept of a family 
tree. Have students do this in pairs, giving them two minutes each to share. Whilst one 
talks, the other records their partner’s ideas onto individual post-it notes. It is okay for pairs 

to repeat ideas. However, they should be encouraged to try and think of new information to share. 
Conclude by sharing their responses to the class. Through doing this activity, students establish a 
foundation of knowledge in preparation for learning about the concept of whakapapa. 

2 
Whakapapa 
Explain to the students that like a family tree, whakapapa traces lines of descent from 
ancestors to the present – it shows connections between generations. Also, share that 
before Māori were introduced to the written language, whakapapa was an oral tradition. 

Experts in this field were able to recall their lineage back to the beginning of time. Model to the 
students how far back you can go in your family tree, then have them test the idea in pairs. This 
could be a sensitive topic for some, therefore exercise discretion and think of other ways to engage 
students that may struggle with this activity.

Expand on the activity by sharing a historical story about a person from your family. Preferably 
someone from an older generation as the purpose of sharing is to help students see that whakapapa 
also encompasses history and provides insight to a time when these people lived. 

Students can now demonstrate an understanding of 
whakapapa by making connections to their ideas in 
the activating prior knowledge activity. Record what 
is shared on a large classroom concept map. Have 
three columns with ideas that connect to whakapapa 
recorded on the left and a corresponding reason on 
the right. The middle column functions as a space for 
the key concept as shown in the diagram.

I think this 
idea

because

connects to 
Whakapapa

■ Suggested Activities

Back to contents
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Section 3

Whakapapa

3 
Whakapapa Links
Explore the aspect of genealogy or whakapapa links by helping students identify the links of 
descent of the people acknowledged in the stories. 

Both Kāwhia Harbour and Napier Inner Harbour are historical accounts shared by Māori from 
those areas and are rich with examples of whakapapa.

Provide the students with a subject as a starting point. If Napier Inner Harbour is the topic of study have 
them refer to the historical accounts of Pania of the Reef, Te Hauwaho from Te Pakake, and Tamatea-
pōkai-whenua. If it is Kāwhia Harbour, start with the chiefs who signed the Treaty of Waitangi and trace 
their ancestry to Hoturoa, the commander of the Tainui waka and ancestor of the Tainui people. 

Provide students with the following questions as a guide to identifying the whakapapa links of those 
people:

• Who does this person descend from? Who are their descendants?

• What evidence or what story supports this in the book?

• What is my prior knowledge of this person?

Have students record and share their findings on a graphic organiser like the example below.  
By engaging students in the process of identifying the whakapapa links or genealogy related  
to that harbour they can see the historical stories woven into that whakapapa.

Note: This activity is not designed as an in-depth look into the genealogy of the people and ancestors 
from those areas. However, it can be used as a starting point for further research. 

A Historical Timeline

Expand on the Whakapapa Links activity by exploring the history of the harbours through key events 
from pre-European times to the present day. As students work through the book help them identify 
the cause and effect of those key events. The following questions may help your discussions:

• What event/s led to the discovery of this harbour? 

• Why was the harbour given its name?

• What event/s led to that area, place or landmark being culturally significant?

• What were the consequences of the arrival of Europeans to this area?

Students can present their findings on a cause and effect timeline of Kāwhia Harbour or Napier 
Inner Harbour. For a general timeline of Māori history refer to the summary provided on page 6 of 
Te Takanga o te Wā – Māori History: Guidelines for Years 1–8. This could assist them in aligning the 
events to this timeline.

During this process help students make personal connections to events that affected those areas at 
that time. Some examples include the Treaty of Waitangi, the Kīngitanga movement and the Napier 
earthquake.

Through recalling the history of these harbours, students should develop an understanding of how 
people’s actions and decisions from the past have an impact on the present and the future.

Pānia The story of Pānia of the Reef tells that 
she is the grandchild of Tangaroa (God 
of the Sea) and that she had a son to 
Karitaki, his name was Moremore (pg 8).

Ngāmotu is a chief of Ngāti Maniapoto, who 
signed the Treaty of Waitangi (pg 8). Ngāti 
Maniapoto is one of the many tribes of the 
Tainui waka (pg 9). Hoturoa led the Tainui 
waka and its people to Aotearoa (pg 4).

Ngāmotu

Who Whakapapa Story What's my prior knowledge

Tangaroa

Pānia

Moremore

Hoturoa

Ngāti Maniapoto

Ngāmotu

Back to contents
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Section 3

4 
My Whakapapa
Have students research their family history. Start by completing a family tree and allow 
them to trace their ancestry back as far as they can. For this activity students can interview 
grandparents, parents or other family members who can help weave stories into their family 

trees. They can develop their own research questions or refer to the question line on page 5 of Te 
Takanga o te Wā – Māori History: Guidelines for Years 1–8.

Some example questions are:

• Why did my parents name me? 

• Who was I named after?

• How did my family come here?

• What local or national events had the most impact on me growing up? 

• Did any of them personally affect my family?

• What stories have come down to you about your parents, grandparents, or more distant ancestors? 

• What stories can I share about my parents, grandparents or more distant ancestors?

• Of all the things you learned from your parents, what do you feel was the most valuable?

Students can collate this information to present it on a family timeline which can be shared using 
different formats. 

This could be a sensitive topic for some students, therefore exercise discretion and prepare other 
ways to engage students who may struggle with this activity. 

Our Local Area

As a class, research the history of your local area. Have students develop a series of research 
questions using some from the panels in the student books. For example: What is the meaning and 
history behind the name of your local area? 

Ensure students obtain research from a variety of sources such as online, books and oral accounts 
from people within the community. It is important to play a key role in connecting students with 
people from the community. If possible, have people with varied views of the local history share their 
stories with the class. Have students collate and curate a class timeline of the local history.

Doing these activities will not only develop students’ understanding that decisions and actions of 
people in their whakapapa line have influenced who and where they are – but also, decisions and 
actions of others outside their family also affect their history, present and future. Ultimately, knowing 
whakapapa creates an awareness that they are a part of something bigger than themselves.

For more learning opportunities on whakapapa refer to Te Takanga o te Wā – Māori History: Guidelines for 
Years 1–8.

5 Reflection, Evaluation and Next Steps
• As a class, look at the original concept map regarding whakapapa in Activity 2 (see page 8) 

and add to it using a different colour to show new understandings.

• Reflect on and evaluate key learnings of whakapapa in the context of Kāwhia Harbour or 
Napier Inner Harbour.

• Share understandings of how whakapapa relates to other key concepts and why it is important to 
consider this concept when exploring places,  environments and historical events.

• Brainstorm ideas on how students can expand on their key learnings.

Whakapapa

Back to contents
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Section 3

Tūrangawaewae
The term tūrangawaewae literally means ‘a place to stand’. Tūranga – standing place; waewae 
– feet. Therefore a place for your feet to stand. Tūrangawaewae are places that are significant 
to us, are places where we feel a sense of belonging: they are our foundation, our place in the 
world, our home.

1 
Significant Places
In this activity students will move around the classroom in small groups, stopping at various 
stations to respond to questions about significant places. At each station, they will activate 
their prior knowledge through conversation with peers. 

At each of the four stations, write one of the these questions on A3 paper:

1. How would you describe the concept of significant places?

2. What other concepts would you associate significant places with?

3. What is an example of significant places? 

4. When people view places as significant it leads to …

Students can record their ideas on the post-it notes provided. Groups rotate until they’ve responded 
to all questions. Use teacher judgment to determine a sufficient time for groups to spend at each 
station. 

Remind students that there are no right or wrong responses, as places are significant to people for 
different reasons. Therefore, it is important to listen and share with an open mind. 

At the end of the rotation invite each group to share the top three ideas from their last question 
station by posting them next to the corresponding question on the map. Facilitate the discussion  
so that students see their ideas reflect different perspectives on how people view places. Through 
doing this activity, students are establishing a foundation of knowledge in preparation for learning 
about the concept of tūrangawaewae. 

2 
Tūrangawaewae
Acknowledge that the ideas shared about 
significant places relate to the concept of 
tūrangawaewae. Unpack the word on the 

board so the students can see the literal meaning: 
tūranga – standing place; waewae – feet, which 
can be interpreted as ‘a place to stand’. Discuss 
what they think that means – why would a ‘place to 
stand’ be significant? Make links to ideas such as 
a sense of belonging and places that individuals, 
families, communities, hapū and iwi feel strongly 
connected to and empowered by.

■ Suggested Activities

I think this 
idea

connects to

TŪRANGAWAEWAE

Standing place

Sense of belonging

because

Back to contents
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Tūrangawaewae

Now, have students connect their understanding of tūrangawaewae to ideas in the Activity 1 (see 
page 11). The same groups share two or three responses to the question from their last station and 
explain why they think it links to tūrangawaewae. Record what is shared on a large classroom graphic 
organiser. Have three columns with ideas that connect to tūrangawaewae recorded on the left and a 
corresponding reason on the right. The middle column functions as a space for the key concept as 
shown in the diagram.

Expressing a Connection 

Kāwhia Harbour and Napier Inner Harbour are regarded as tūrangawaewae or significant places to the 
people who trace their ancestry back to these areas. They include examples of how Māori express a 
deep connection to that particular area, one of which is through pepeha.

Discuss ways in which individuals, cultures, schools, communities and nations express their 
connection to a place. Expect a variety of responses like national anthems, school mottos, artwork, 
songs, dances and much more. Students will read in the books that for Māori, pepeha are traditionally 
oral expressions used to show a connection or a sense of belonging to a place. Pepeha are uniquely 
Māori constructs that express cultural and collective identity. 

As students work through the book they can identify examples of pepeha. If Kāwhia Harbour was the 
focus have students study the pepeha on page 5.

Tainui is the waka 

Pirongia is the mountain 

Kāwhia is the harbour 

Hoturoa is the chief 

Share understandings of the significance of each reference: 

• Who and what is being acknowledged here? Why? 

• What does this say about how Māori view their environment and history? 

• How does this example of pepeha express a collective identity? 

Extend the thinking by drawing their attention to the map on page 9. This map shows a large 
confederation of tribes of the Tainui waka spread across the Waikato region. Discuss how these iwi 
would have adapted the pepeha to reflect their surroundings. 

Other examples can be found in Napier Inner Harbour. Students can analyse and discuss the pepeha 
on page 5. It is structured like a poem and conveys an appreciation of the beauty and abundance of 
the mouth-watering foods of the harbour. Using the questions from the panels in the student book, 
ask students to identify the most important elements of the pepeha and share why they came to that 
conclusion.

4 
My Pepeha
Provide an opportunity for students to learn, develop and share their own pepeha in te 
reo Māori. For some students this will require research, but others may already know their 
pepeha. These students can conduct further research into the history of their waka/canoe, 

maunga/mountain or iwi/chief. 

Create or find a format that will work well for your class. These can be sourced online, or advised by 
someone from the local iwi, hapū or community. The format below is only an example: 

Ko _________ taku tūrangawaewae (place) 

Ko _________ te maunga (mountain) 

Ko _________ te awa/roto/moana (river/lake/harbour)

Ko _________ te iwi (tribe or nationality) 

Landmarks surrounding the 
significant place}

Back to contents
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Section 3

Ko _________ te hapū (sub-tribe) 

Ko _________ te waka (ancestral canoe)

Ko _________ te tangata (the chief)

Before students begin researching, ensure they fully understand what each line of the pepeha is 
referencing and that this example groups the references into two key parts: 

• natural land features surrounding the significant place 

• collective identity.

This could be a sensitive topic for some students, therefore exercise discretion and prepare other 
ways to engage students who may struggle with this activity. 

Our Local Pepeha

As suggested in Te Takanga o te Wā – Māori History: Guidelines for Years 1–8, students can work 
together to develop a pepeha of their local area and if possible visit the significant landmarks that 
work together to create their tūrangawaewae. 

For this activity, students can follow the pepeha format from Napier Inner Harbour: 

• How will the pepeha they create for their local area capture the importance of the place? 

• How will they convey a connection to the place? 

• How will they describe the landmarks?

My Tūrangawaewae

In addition to learning their pepeha, students can express their connection to their tūrangawaewae 
or significant place by designing a postcard, an art piece, a brochure or a song that captures the 
following: 

• where the place is

• why it is important to them

• what they do there

• who else likes this place.

Their work can be shared and displayed on a national map to show where the places are.

For more learning opportunities on tūrangawaewae refer to Te Takanga o te Wā – Māori History: 
Guidelines for Years 1–8.

5 Reflection, Evaluation and Next Steps
• As a class, look at the original concept map regarding whakapapa in Activity 2 (see page 8) 

and add to it using a different colour to show new understandings.

• Reflect on and evaluate key learnings of tūrangawaewae in the context of Kāwhia Harbour 
or Napier Inner Harbour.

• Share understandings of how tūrangawaewae relates to other key concepts and why it is important 
to consider this concept when exploring places, environments and historical events.

• Brainstorm ideas on how students can expand on their key learnings.

Tūrangawaewae

Collective and cultural identity}

Back to contents
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Mana Motuhake
The concept of mana motuhake encompasses sovereignty, autonomy, self-determination 
and control over one’s own destiny, identity and culture.

1 
Acts of Mana Motuhake
This activity uses the Think, Pair and Share model to activate student’s prior knowledge of the 
concept mana motuhake.

Show the class an image or series of images based around issues of mana motuhake or 
self-determination. Select images that will resonate with the students and prompt thought and 
speculation. Some ideas as suggested in Te Takanga o te Wā – Māori History: Guidelines for Years 1–8 
include the occupations at Bastion Point and Moutoa Gardens, the 1975 Land March and Hone Heke 
cutting down the flagpole with the New Zealand flag at Kororāreka.

Think

Once the students have had time to reflect on the selected image, provide them a worksheet to 
respond to the following questions:

1. Describe what you see:
Record three observations that describe what you see. Keep this factual and only what is physically 
obvious in the image.

2. Make assumptions: 
What do you think has happened here? 

Why do you think this?

3. Instant words: 
List three words, phrases or ideas that instantly came to mind when you saw this image or series of 
images.

Pair

In pairs, students now exchange ideas with their partner identifying the ones they had in common 
and recording them on their worksheet. 

Share

Pairs identify the three most important ideas they would like to share with the class. Record their 
ideas on an A3 sheet of paper.

Through doing this activity, students are establishing a foundation of knowledge in preparation for 
learning about the concept of mana motuhake. 

■ Suggested Activities

Back to contents
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2 
Mana Motuhake
Explain that the image or images 
used in the Think, Pair, Share 
activity are demonstrations of mana 

motuhake, acts of self-determination by 
people asserting their mana or rights. When 
discussing the images, ensure the class is 
briefed about the context and the series of 
events that led to that demonstration. 

• Does knowing the context change their 
view? 

• Do the students understand the motives of 
the people who are asserting their mana? 

• Can they understand both perspectives?

Students may know of, have experienced or been directly affected by similar events or demonstrations 
of mana motuhake. Allow them to share what they know or understand about the event. 

Once students have grasped a basic understanding of mana motuhake they can group their initial 
ideas from the Think, Pair, Shair activity into relevant, irrelevant and unsure categories. Record ideas 
on a large classroom graphic organiser as depicted in the diagram. Use post-it notes to ensure the 
map remains a living document: it allows students to move ideas from unsure to the other categories 
as they refine their understanding of mana motuhake in the process.

3 
My Harbour Then
Before exploring the concept of mana motuhake in the context of Kāwhia Harbour and 
Napier Inner Harbour, ask the students to walk in the footsteps of Māori who were living 
there before the arrival of European settlers. Using what they know about pre-European life 

at those harbours discuss the following questions:

• What is the language of this country?

• Why is this harbour special to you?

• Who does the harbour belong to? 

• Who has a say on how this harbour is used? 

Have them record their responses in their work book.

The Meeting of Two Peoples

Direct their attention to the section The Meeting of Two Peoples. This appears in both books and 
shows how European settlers and the interactions with Māori changed local histories and local 
landscapes forever. It also provides an insight into a wider social and political context.

Prepare questions or use the question panels in the student book to guide conversations, prompt 
critical thinking, encourage further research and help students identify examples of mana motuhake 
as outlined below.

Kāwhia Harbour

• The Declaration of Independence 1835

• The Treaty of Waitangi

• Establishment of the Kīngitanga 

• Debates and acts of resistance regarding the use of Kāwhia Harbour 

Irrelevant Unsure

Relevant

MANA MOTUHAKE

Mana Motuhake
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Napier Inner Harbour

• The Treaty of Waitangi

• Debates between local Māori and the government regarding the use of Napier Harbour

• Treaty settlements related to Napier Inner Harbour

Ensure students come to an understanding that these examples of mana motuhake were acts of self-
determination, as Māori strived for independence and authority over their land, culture, traditions and 
customs.

Different World Views

Using the historical accounts described in The Meeting of Two Peoples section, ask students to ‘walk 
in the footsteps’ of Māori and discuss the following questions:

• How do you feel about the arrival of these new people to your land?

• What changes have happened to the harbour since their arrival?

• Who now has a say on how this harbour is used? Is that fair? Why? Why not?

• What impact has sharing this harbour had on your people?

Students record and compare their responses to the ‘My Harbour Then’ activity.

Now, discuss these events from a Pākehā perspective using the questions below as a guide: 

• What do you love about this harbour?

• How do you think the harbour should be used?

• Who does it belong to? 

• Who has a say in how it should be used? 

• What do you believe your rights are? 

• What rights do Māori have over this harbour? 

• Why do you believe this?

Role-play

Have the class re-enact historical accounts that convey different views between Māori and Pākehā. 
A Kāwhia Harbour scene could be when William Jervois became governor, which resulted in big 
changes to the harbour.

• How will students portray his perspective? 

• How will students portray a Māori perspective?

A Napier Harbour scene could show the interactions between Donald McLean and Tārehā Moananui 
during the 1851 land sales. How will students portray the varied perspectives of events that took place 
during that time? Have students write a journal entry from the perspective of the person or people they 
portray in the role play.

Add breadth to the learning with students proposing solutions for both groups. This can be done 
once again through role-play or debate. Alternatively, the students could develop their responses in 
written form through a letter to both groups.

Through doing these activities students should recognise that cross-cultural interaction impacts 
cultures, and that the historical events they’ve examined within those harbours are the consequences of 
these interactions.

Mana Motuhake

Back to contents
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4 
Search and Share
As a class discuss the manifestations of mana motuhake in their community, as stated 
in Te Takanga o te Wā – Māori History: Guidelines for Years 1–8. Examples could include 
the revitalisation of te reo Māori and tikanga, the reclamation of land and business 

opportunities, and settling historical treaty claims. 

Select one example as a classroom research project. 

• What were the series of events that led to that outcome? 

• What were the motives? 

• Which groups were involved? 

• What were their perspectives?

For more learning opportunities regarding mana motuhake refer to Te Takanga o te Wā – Māori History: 
Guidelines for Years 1–8.

5 Reflection, Evaluation and Next Steps
As a class, have students reassess the graphic organiser in Activity 2 (see page 15). This 
may include rearranging initial ideas and adding new learnings, questions or uncertainties 
to the appropriate categories.

• Reflect on and evaluate key learnings about mana motuhake in the context of Kāwhia Harbour or 
Napier Inner Harbour.

• Share understandings of how mana motuhake relates to other key concepts and why it is important 
to consider this concept when exploring places, environments and historical events.

• Brainstorm ideas on how students can expand on their key learnings.

Mana Motuhake
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Kaitiakitanga
Kaitiakitanga is the act of guardianship, protection and preservation of taonga tuku iho, or 
treasures handed down to us by our ancestors. Taonga tuku iho encompasses natural and physical 
resources of our environment, as well as intangible cultural assets like language, knowledge and 
traditions. Kaitiakitanga ensures that these taonga are available to future generations.

1 
Sustainability
In this activity, students will conduct a ‘survey’ to 
gauge what their peers know about the concept of 
sustainability. Each student will be given time to survey 

three classmates (informers) who will share two or three ideas 
about this concept. The surveyor will record that information on 
a simple activity sheet as depicted in the diagram. 

Students will play the role of both informer and surveyor during 
the one-on-one surveying time before moving on to the next 
person. At the end of the survey they can share their findings 
with the class. 

Through doing this activity, students are establishing a 
foundation of knowledge in preparation for learning about 
kaitiakitanga. 

2 
Kaitiakitanga
Connect students’ understandings of sustainability to the concept of kaitiakitanga. Explain 
that kaitiakitanga is about guardianship and protection of natural and physical resources 
of the environment, as well as the preservation of intangible cultural assets such as ones’ 

language, knowledge and traditions. Unpack the word on the board so students see the literal 
meaning: kai – the person doing the action; tiaki – to guard, to look after; tanga – a suffix that turns 
the verb into a noun. 

Allow students to share their experiences of 
kaitiakitanga – some may have been involved in 
sustainability initiatives with their whānau, iwi, 
cultural and community groups. Discuss what 
motivated these groups to exercise kaitiakitanga 
and the outcomes of those actions.

Direct the attention to a classroom concept 
definition map like the one in this image and 
discuss each aspect recording relevant ideas in the 
process.

Informer

Name

Name

Name

Facts

1.

2.

3.

1.

2.

3.

1.

2.

3.

Associated with
Also means 

(comparison term)

Defined asLeads to

KAITIAKITANGA

■ Suggested Activities
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3 
Mana, Tapu and Mauri
Discuss some of the concepts that underlie kaitiakitanga – mana, tapu and mauri and how 
these may influence how a place is viewed and how it motivates guardianship. 

Begin with writing the explanations on the board and discussing each one as you write. 
Ensure students realise the interconnected nature of these concepts.

Mana: signifies power or a strong essence and relates to both humans and the natural world. 

Tapu: means spiritual or sacred restrictions. This links to the idea of mana because certain restrictions 
have to be in place if mana is to be conveyed. Areas that have traditional and ritual value are 
considered wāhi tapu or sacred places. 

Mauri: the life force of all living things in the natural and spiritual world. Without it mana cannot flow.

The abstract nature of these concepts can be tricky to understand so are best explored in context. 

Have students refer to the books to identify 
how the people of Kāwhia Harbour and Napier 
Inner Harbour lived by these concepts. Work 
through these ideas together by helping 
students make connections and links to 
kaitiakitanga. This can be done with a cause 
and effect activity as illustrated in the image.

Through doing this activity students will 
understand that mauri, mana and tapu 
underpin kaitiakitanga and therefore 
influenced how Māori from those harbours 
traditionally viewed their place.

4 
Preserving Taonga
Notions of kaitiakitanga can explored through taonga. As stated in Te Takanga o te Wā – 
Māori History: Guidelines for Years 1–8, taonga and heirlooms are imbued with meaning and 
mana. Students can bring taonga from home or a local marae and share its story – why it is 

a special artefact, what it reveals about that student and why it’s worth looking after. Create a space 
like a museum exhibition for students display there taonga.

Past, Present and Future

Prompt students to carry out a compare-and-contrast exercise using a historical image and a current 
image of a site, area or taonga from the local community, their personal tūrangawaewae or special 
place. Have them identify features evident in the historical photo that are still evident today; features 
that no longer exist and then predict what it could look like in the future. Students should identify 
aspects of kaitiakitanga that could be taken to protect and preserve this place or taonga. They could 
expand on this concept by making recommendations to remove sites from protection if they are 
reducing in significance. This information can be presented in a past, present and future flow chart.

For more learning opportunities regarding kaitiakitanga refer to Te Takanga o te Wā – Māori History: 
Guidelines for Years 1–8.

Cause

Tangi-te-korowhiti is a 
pōhutukawa tree in the Kāwhia 
Harbour. It is known as a sacred 
place or a wāhi tapu because 
the Tainui Waka was tied to it.

The people of Kāwhia 
ensure it remains protected, 
this in turn protects the 
mauri and mana of Tangi-te-
korowhiti.

Napier Inner Harbour was the 
life source for the people of that 
area. It was abundant in food.

Special tikanga or rules 
were created to make sure 
that each food-gathering 
place was used correctly. 

Effect

Kaitiakitanga
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5 Reflection, Evaluation and Next Steps
As a class, have students reassess the concept definition map in Activity 2 (see page 18). 
Using a different colour pen add to the different categories to show new understandings.

• Reflect on and evaluate key learnings of kaitiakitanga in the context of Kāwhia Harbour or 
Napier Inner Harbour.

• Share understandings of how kaitiakitanga relates to other key concepts and why it is important to 
consider this concept when exploring places, environments and historical events.

• Brainstorm ideas on how students can expand on their key learnings.

Kaitiakitanga
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Whanaungatanga

1 
Whānau 
During this activity students will 
share what whānau or family means 
to them. In pairs, they share and 

record each other’s ideas onto a concept 
definition map as shown in the diagram. 
This particular map requires students to 
define whānau in their own words, to think 
of comparison words or terms, and other 
concepts that whānau/family leads to. 
Conclude this activity by sharing some of 
their ideas with the class.

Through doing this activity, students are establishing a foundation of knowledge in preparation for 
learning new information about the concept of whanaungatanga.

2 
Whanaungatanga
The following activity provides an opportunity for students to connect their understanding of 
whānau/family to the concept of whanaungatanga.

Explain that whanaungatanga encompasses ideas of relationships and connectedness to 
immediate family, extended family and larger groups such as iwi, hapū, communities and cultures. 
Ensure that the students also know that whanaungatanga includes a sense of belonging to non-
familial collective groups and that this concept is about being a part of a larger whole.

Provide each student with an activity sheet 
with a concept map as illustrated in the 
diagram. Each circle represents a collective 
context. Have students show how they are 
connected to each context. For example, 
in the family circle they could write the 
names of family members, both immediate 
and extended. This could also include 
significant family events or places. Their 
connection to community, iwi and hapū 
could be various groups such school, kapa 
haka, church, sports or dance or events.  

Associated with
Also means 

(comparison term)

Defined asLeads to

WHĀNAU/
FAMILY

Whanaungatanga is about being part of a collective – a system of kinship, family, hapū and 
iwi. Culture, traditions and heritage derive from, and are maintained through, the bonds and 
connections of this kinship. With whanaungatanga comes rights and reciprocal responsibilities 
that strengthen and maintain these familial connections. The concept of whanaungatanga also 
includes a sense of belonging to non-familial collective groups.

■ Suggested Activities

ME WHĀNAU/
FAMILY

IWI & HAPŪ

COMMUNITY

NATIONAL INTERNATIONAL
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On a national scale, they may be part of a representative team or have participated in national 
competitions with their school, community or iwi and hapū groups. Globally, the students may have 
whakapapa links to other countries, or their ancestors may have represented New Zealand in the war. 

Expand on the activity by having the students think about the individual and collective rights and 
responsibilities in each context. Then have students list at least three responsibilities and rights. 
Redirect the focus to how much responsibility they feel for what takes place around them in their: 
family, school, town, country, and in the world? List at least three responsibilities you feel for each level.

Students should also identify rights and responsibilities the different groups have to one another in 
each context. By engaging in this activity students should develop an understanding that they live 
in a world with interacting systems in which the actions of any individual element affect others.

3 
Whanaungatanga Within the Harbours
Have students identify networks of whanaungatanga within Kāwhia Harbour or Napier 
Inner Harbour. Using a blank template of the concept map in Activity 2 (see page 21), 
place the name of the harbour in the central circle so that students can explore how the 

various networks expand into a local (iwi, hapū, community), national and international context. As 
the students work through the book they will identify individuals, groups and significant events for 
each context. Please note that this concept map is to be used as an overview only. The process of 
identifying connections may require guidance and searching beyond the books, as not all links are 
obvious. 

As the students expand on the networks have them explore the cause and effect that historical events 
mentioned in the books had on whanaungatanga within the harbour. Students should be prepared to 
share their ideas on and responses to the following questions:

• What were the positive aspects? 

• What were the negative implications? 

• How did Māori from these areas maintain a connection to the harbour? 

• How did the associated events influence what those rights and responsibilities were? 

• How did the commitment to maintaining whanaungatanga links to the harbour influence people’s 
rights and responsibilities? 

4 
Whanaungatanga and History
Have students return to the concept map in Activity 2 (see page 21) to identify individuals 
or groups within their networks that they could conduct further research on and/or create 
a historical narrative on, as suggested in Te Takanga o te Wā – Māori History: Guidelines 

for Years 1–8. A historical narrative of an ancestor would include comparisons of their experiences 
with what was happening to local Māori in Aotearoa New Zealand at the same time, as well as 
consideration of the location, events, people, or political climate that created those differences. 
Students can identify the role whanaungatanga played in this narrative.

For more learning opportunities on whanaungatanga refer to Te Takanga o te Wā – Māori History: 
Guidelines for Years 1–8.

5 Reflection, Evaluation and Next Steps
• Reflect on and evaluate key learnings of whanaungatanga in the context of Kāwhia Harbour or 

Napier Inner Harbour.

• Share understandings of how whanaungatanga relates to other key concepts and why it 
is important to consider this concept when exploring places, environments and historical events.

• Brainstorm ideas on how students can expand on their key learnings.

Whanaungatanga
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